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EXPERIENTIAL APPROACH
AS A METHOD OF FOREIGN LANGUAGE LEARNING

Abstract. The article based on the analysis of available research
presents the theoretical foundations of experiential foreign language
learning. The study deals with implementing experiential learning into
routine English language classes and observe how it influences the
English lessons. It strives to achieve positive effects on the classroom
atmosphere as well as students’ motivation and learning, it aims to
enliven the language classes by trying to use an engaging teaching
approach. The theoretical part focuses on the characteristics of foreign
language acquisition and principles of experiential learning. Those are
relevant and vital areas for practical implementation. The applied part
describes implemented experiential activities in English lessons. The
main idea of the research states that learning can be a pleasant and
enjoyable activity for the students and the teacher as well. The study
detects the best method of the natural process of language learning
that would be best to implement into teaching activity.

Keywords: experiential learning, experiential-interactive ap-
proach, experiential activities, teaching foreign languages, foreign
language acquisition.

EKCNIEPIEHLIMHUAM MIAXIA
AK METO/I HABYAHHA IHO3EMHOI MOBH
AHoTanig. ¥ cTtaTTi Ha OCHOBI aHaJi3y HasfABHUX JOCJiJ)KeHb
npejCcTaBJieHi TeOPETHUYHI OCHOBU €KCIIepieHI[INHOTO0 BUBYEHHS iHO-

3eMHOI MOBHM. Y JOCJi/P)KEeHHI HJleTbCsd NpOo BIPOBAa/PKEHHS [[OCBi-
Jly HaBYaHHS Ha 3BUYAaWHUX 3aHATTSIX aHIJIINCbKOI MOBU Ta MpPO Te,
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[K Lle BIJIMBAE Ha XiJl 3aHATH 3 aHIVIIKCbKOI MOBH. 3a J0IIOMOT 010 eKC-
nepieHLiHOrO0 NiAX04y MOXXHA AOCAITH NO3UTHBHOTO BIJIMBY Ha aT-
Mocdepy B KJaci, a TAaK0XK Ha MOTHBAIIil0 Ta HABYaHHS CTyAeHTiB. Ekc-
nepieHniiiHe HABYaHHSI BU3HAYAETHCS SIK MOJ[e/TII0BaHHs npodeciiiHoi
JisgsIbHOCTI MalOyTHIX ¢axiBLiB. 06roBOPIOETHCA NOEJHAHHS eKCIIe-
pieHLiHHOTO Ta IHTEPAaKTUBHOrO MiJXOZiB, Ki CKJIaJalOTh EJUHUU
eKCIepieHLiHOo-IHTepaKTUBHUM MiaxiZ. TeopeTndyHa 4acTHUHa 30ce-
pe/i>keHa Ha 3aCBOEHHI iHO3eMHOI MOBHU Ta NPUHLMIAX AOCBiLy Ha-
BYaHHSA. lle aKTyasIbHI Ta JXUTTEBO BaXKJUBi chepu A1 MPAKTUUHOI
peautizanii npodeciitHoi AissbHOCTI MaiibyTHIX paxiBiiB. [IpukiazHa
YacTHHA ONHMCY€E 3aCTOCYBaHHS eKCNepieHLiMHOro nifxoay Ha 3aHAT-
TAX aHIJiNcbKol MoBU. OCHOBHA ifiess AOC/iP)KeHHS] TBEPUTh, 1[0 Ha-
BUYaHHS MOXKe OYTH IPUEMHUM 3aHATTSAM SIK JJIs1 CTYJIeHTIB, TaK i /15
BUKJalava. JlociipkeHHS OKa3yeE, 0 eKCNePiEHIMHUM MiaXiJ - e
HallKpalUil MeToJ, NPUPOAHOIo Npouecy BUBYEHHS MOBH, BIPOBa-
JOKEHWH y HaBYaJIbHY AiS/IBHICTb.

Kamwwuosi caoea: excnepieHyiliHe HA84aHHsl, eKchepicHYIlHO-
iHmepakmusHulil nioxid, ekcnepieHyitiHa disiIbHicMb, 8UKAAOAHHS [HO-
3eMHUX MO8, 34C80EHHS IHO3EMHOI MO8U.

Introduction. The innovative processes taking place in the
modern conditions of the globalization of society undoubtedly affect the
development in the field of education in general and the intensification
of learning a foreign language in particular. The formation of foreign
language competence and professional intercultural communication
among students becomes extremely important. Language acquisition
is a natural process where a language is acquired by transmission
from the surrounding environment.

Learning a second language is an intensive experience and it
diametrically differs from the mother tongue acquisition since students
have to consciously learn the structure, words, and the system of the
language.

As V. M. Aleksandrov rightly notes, learning foreign languages
should be measured by the ability to cover all the necessary areas
and help each student to master a foreign language communicative
competence for professional purposes. This competence is the leading
one among those ensuring the readiness of university graduates for
adaptation and self-realization in the conditions of the world labour
market. That is why the decisive direction in the course of learning a
foreign language should be the implementation of a communicative
approach, which implies the formation of students’ communicative

41



competence, that will allow them to use skills and abilities in future
professional activities [4].

So, it is obvious that it is necessary to apply such methods and
approaches to learning a foreign language that allow the student to
show his/her individuality and contribute to his/her social adaptation.
The crucial task of the teacher, in the process of learning a foreign
language, is the creation of specific situations of foreign language
communication, as close as possible to real conditions. This, in turn,
predetermines the significance of our research on an experiential
approach to learning foreign languages for special purposes.

Analysis of recent studies

An Experiential Learning Model was proposed by David A. Kolb
and colleagues at Case Reserve University in the early 1970s [3].
In the Western methodology of learning foreign languages, this model
is the most advanced and widespread direction of learning a language,
primarily for special purposes. Despite the proven high efficiency
of the experiential learning approach to learning foreign languages
abroad, it is gaining more and more popularity in Ukraine. It is known
that modern Ukrainian students are able to absorb everything new
and progressive. That is why they strive to combine the mastery of
a future profession with the study of a foreign language to ensure their
competitiveness in the international labour market, and experience
training is the most developed methodology that allows this to be
realized.

When attempting to define experiential learning there is no
appropriate definition. Firstly there are many ways in which this term
is used and also both expressions - experiential and learning - are very
broad in the sense of meaning. Experience is a meaningful engagement
with the environment in which we use our previous knowledge to
bring new meanings to an interaction [1, p. 21).

Learning can take various forms depending on whether we learn
formally or informally, intentionally or unintentionally. Kolb states
that learning is the process whereby knowledge is created through the
transformation of experience [3 p. 38].

Having variety of views on experience and learning it is not
surprising the definition is not easy to capture. When attempting to
bring learning and experience together it must be noted that different
authors have had different interpretations of what these terms
represent as it has been viewed over time. Experiential learning has a
variety of fields which it can be used in. Thus, the purpose of this article
is to clarify the structure of the experiential approach as a method
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of foreign language learning as well as to enliven the language classes
by trying to use an engaging teaching approach.

Therefore, some definitions are interested only in defining
experiential learning in the context of a certain field, whereas others try
to grasp the concept as a complex. For the purpose of this thesis we are
especially interested in the field of education and its implementation
in foreign language teaching both in experiential courses and every
day reality and classroom environment. The following definition can
be highlighted as is it the most suitable: «Experiential learning is the
process whereby knowledge is created through the transformation
of experience» [3, p. 38].

Beard and Wilson suggest that experience and learning mean the
same thus experiential learning is a tautology itself and can be defined
as «the sense-making process of active engagement between the inner
world of the person and the outer world of the environment» [1, p. 19].

Experiential learning involves «whole person through thoughts,
feelings and physical activity» [1, p. 2], and Kolb sees the main aim in
linking this action with thought through reflection.

David A. Kolb points out that experiential learning requires the
involvement of the whole person and continued reflection upon
earlier experience in order to achieve deeper understanding and
active use of all learner’s experiences [p. 26-27]. As mentioned earlier,
experiential learning requires «transactions between person and the
environment» [3, p. 34].

As noted by O. B. Tarnopolskyi, experiential learning is learning
through the experience of purely practical activities carried out by
the means of the target language [8]. That is, language acquisition
is carried out simultaneously with the process of mastering the
content of a particular discipline. Such educational activities have
a highly meaningful nature for students, which arouses interest in
communication and determines its personal significance. As a result of
the formation of the constituents of the inspirational communicative
competence, it becomes implicit, that is, involuntary and relatively
uncomplicated [5, p. 69].

Research results

Based on the work of modern researchers [1, 2, 3, 4, 6], the main
features of experiential learning of foreign languages for special
purposes are the following:

- Focused on revealing additional practical opportunities related
to the student’s future profession, as a result of mastering new
skills and abilities. The organization of communication is focused
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on the content side of communication, contributes to the development
of subject competence.

- Simulation of specific situations is carried out to solve urgent
problems. Students learn to use the language in the process of
communication itself.

- Active learning methods are used (role-games, business
games, brainstorming, discussions, presentations, Internet search
for professional information), which allows students to actively
participate in obtaining new knowledge.

Noteworthy is the opinion of A. B. Tarnopolskyi, who believes that
the listed types of educational activities provide parallel mastery of all
types of foreign language speech activity in a complex and the most
natural conditions of their integration (it is impossible to prepare an
oral presentation without reading the necessary printed or electronic
materials, written drawing up of its notes, oral discussions require
preliminary reading and listening and a written summing up of their
results, etc.) [7, p. 127].

Kohonen draws attention to sharing experience in learning which
can berealized through dialogue as educational practice [2, p. 125]. The
ability to listen, learn to understand conditions under which learning
takes place are the ways to support mutual understanding and develop
better educational practice. Kohonen adds three competences which a
learner should be guided to develop, these are personal awareness,
process, and situational awareness, and task awareness. Kohonen
stresses that these competences need to be consciously linked to the
teacher’s professional development [2, p. 36]. The teacher should be
aware of the learners’ personal identity, self-esteem, and autonomy
and should have a profound understanding of the learning process
including his or her self-reflection and intrapersonal skills.

[tis aimed at the formation of specific skills and abilities necessary
to perform well-defined tasks. This model of learning a foreign
language includes all types of speech activity, professionally focused on
a specific specialty from the very beginning. The teacher is an assistant
and consultant; his/her task is to organize the educational process so
that those who study become not only accomplices but also co-authors
of the process of their learning. At the same time, it is the interaction
between students, in the process of forming and developing new
knowledge, that comes to the fore. Teachers must approach the lesson
plan with appropriate flexibility due to unforeseen circumstances that
may occur in the class. If the teacher provides proper guidance and
support students can transform their experience into learning.
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Thus, from the foregoing,itcan be understood that the effectiveness
of experiential training consists of providing the most natural way of
mastering languages and communicating, which greatly facilitates
the assimilation of a language material and the learning process
as a whole.

However, one cannot but agree with the opinion of O. B. Tar-
nopolskyi, who believes that effective experiential learning a foreign
language for special purposes is simply impossible if it is not at
the same time interactive. By interactivity in learning, the author
understands the process of active interaction of the participants in the
educational process both with each other and with the surrounding
extracurricular environment and extracurricular sources of infor-
mation. This ensures the mutual influence of the participants in the
educational process on each other and the influence on them of the
environment and extra-curricular sources of information through
a specially organized cognitive activity that has a pronounced social
orientation. Thus, the researcher believes that it is advisable to talk
not about the experiential learning a foreign language for special
purposes, but about experiential-interactive learning [7, p. 127].
0. B. TarnopolsKkyi offers the following definition:

«Experiential-interactive learning of a foreign language for
university students for special purposes is training that is implemented
through a system of specific types of educational activities. They
provide language acquisition and communication as by-products of
extra-linguistic activity that simulates the real professional activity
of a future specialist».

Experiential-interactive learning of a foreign language for special
purposes necessarily requires students to go beyond the educational
environment into an extracurricular professional surrounding with
the use of academic foreign professional sources of information
[7, p- 132].

Thus, having analysed the innovative method of learning foreign
languages for special purposes, we can state that experiential learning
must be at the same time interactive for the effective implementation
of the professional activity of a future specialist.

The purpose of the English activities is to naturally implement
them in the training. The intent is to trial a series of a game like
activities and to observe the reactions of the students, their ability
(and willingness) to communicate and taking part in the activities.
A description of these activities follows:

Icebreakers
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Tweet your Experience

Objective: Participants are to come up with a tweet and one
hashtag that best describes what they hope to experience during their
engagement activity i.e. field trip. They should express what they might
think/feel/do, etc.

Participants: Individuals or teams of 6 + facilitator

Instructions/Rules: Participants have a collection of 131 words
and in 1-2 minutes they must craft the cleverest and compelling tweet
and one hashtag they can base on the theme - i.e. experience abroad

Once complete, individuals or teams must share with the entire
group their tweets + hashtag.

The facilitator selects the most compelling tweet and awards can
be handed out if desired.

Materials Needed: 131 printed words + «#» (cut outs) per
individual or group, or use of black/white board with chalk/markers.
Standard meeting or lecture room and tables (if using cut outs)
required. «Awards» or incentives can be handed out if desired i.e.
chocolates, marketing materials (pens, pencils, highlighters, magnets)
etc.

Timing: 1-2 minutes for tweet creation + additional time for
group discussion. If time allows, switch up the teams and have them
work with new individuals.

Outcomes/Goals: Linguistic challenge to test abilities for
creativity in a limited amount of time.

A group challenge/dynamic to test tensions or where humour can
arise. Identifying different levels of engagement from the group and
differing personalities. Getting out of your comfort zone and working
under pressure is the challenge [11].

Problem-Solving Activities:

This is Better Than That

Objective: This exercise inspires team creativity in problem
solving. The idea is to not make the scenarios too easy so it becomes
obvious which objects are the most useful.

Participants: Teams of 4 or more + facilitator

Instructions/Rules: Select four or more objects that are different,
or the same objects that look different. Split the participants into even
teams. Describe a scenario where each team has to solve a problem
using only those objects. This can be hypothetical or fictional such as
«You're stranded on a desert island» to «You're saving the world from
Godzillal» Have each team rank the objects based on their usefulness
in that specific scenario, along with their reasoning and describe to the
entire group.
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Materials Needed: Four or more objects in total

Timing: 15 - 20 minutes + time for discussion

Outcomes/Goals: Creative approach to identifying the usefulness
of various objects in a given scenario. Forces the group to work
together to solve a hypothetical and/or fictional problem [9].

There’s More Than One Way to Solve a Problem

Objective: Using multiple methods/approaches to solve a
problem.

Participants: Teams of 4 or more + facilitator

Instructions/Rules: Teams are asked to solve specific real-life
multidisciplinary problems.

Teams are to use problem-solving strategies to generate ideas
and choose the best solution/outcome. Depending on the task, teams
can complete comprehensive patent and marketability searches and
design prototypes.

Materials Needed: Paper and writing tools. Depending on
exercise, can also include Lego, modelling clay, building blocks, tubes,
etc.

Timing: 20 minutes + additional discussion time

Outcomes/Goals: Multidisciplinary team based problem solving
approach to generate ideas in solving a real-life problem. Creativity
will be useful along with participants understanding of how to go
about using their skills and those of the team to generate ideas [10].

Conclusions

As a consequence, experiential activities could be recommended
to be used as a part of foreign language classes. The chosen activities
are not disruptive to the regular syllabus of the English classes.
Moreover, it has an undeniable positive influence on group dynamics.
The suitable form is a revision lesson where the benefit of natural and
entertaining practice can be utilized and alternative way of evaluation
can be adopted. However, the traditional method of learning a foreign
language should not be underestimated either. Consequently, it is
worth combining various approaches, using their strengths to achieve
the desired result - the formation of communication skills.
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l'aanna 'OPYH,

CTaplIMi BUKJIaa4 Kadeapu iHO3eMHUX MOB
Ta KyJbTYPH $axoBOro MOBJIEHHS
dakynbpTety Ne 2 I[TIITHII

(/Ivsiscobkuli depacasHuli yHisepcumem
8HYmMPpIiWHIx cnpas)

OCOBJIMBOCTI BUK/IAJIAHHA AHIJIICbKOI MOBH
3A IPO®ECIMHAM CIIPAAMYBAHHAM
CTYAEHTAM Y I'AJ1Y3I IIPABA

AHoTanig. Y craTTi po3misaAalTbhCs 0COOGJMBOCTI BUKJIAJIaH-
HA aHMiMcbKoi MOBU 3a npodeciiHUM COpsSIMyBaHHSAM MalOyTHIM
IOpUCTaM Ta aHaJi3yloTbcsi HOBI mpodeciiiHO opieHTOBaHi TexXHO-
Jiorii HaBYaHHA. ABTOp HaroJIoLye, 110 NpH Nepekaaji IpUAUIHUX
TEKCTIiB He cJiijJ 3a6yBaTH Mpo Te, L0 KOXKHA KpaiHa Ma€E CBOIO I0pU-
JUYHY CUCTEMY, BiiIOBIHY IOpUAMYHY TEPMIHOJIOTIIO Ta CBOI peauJil.
Y po6oTi mopyumyeTbcs NUTAHHS BUKOPUCTAHHSA IHTePAaKTUBHUX Me-
TO/IiB HaBYaHHS SIK OCHOBHOTO QpaKTOpPy ONTHUMi3alii npouecy onaHy-
BaHHS CTy/leHTaMU iH03eMHOI MOBH 3a NpodeCciiHUM CIIpSIMyBaHHSM,
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