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SELF-ASSESSMENT AS THE ADDITIONAL ENGLISH LANGUAGE
LEARNING TOOL

The present article aims to investigate the potential applications of self-assessment in the study of English language for
professional purposes by economic students. The article categorizes self-assessment tools based on who designed the content
and assessment criteria, and the format of the tools, including questionnaires with open-ended and close-ended questions,
testing, and surveys. The literature review offers a comprehensive overview of the previous research on self-assessment in
the context of teaching and learning English, highlighting its rising popularity among scholars and educators. The article
discusses various aspects of self-assessment, including its connection with student-centered approaches and task-based
methods. Furthermore, the study explores the advantages and disadvantages of self-assessment for students, educators, and
higher education institutions. The article provides examples of self-assessment tasks that were developed for cadets and
students of the «Lawy specialty. These examples showcase how self-assessment can be practically applied in a professional
setting to improve English language proficiency. The study concludes by offering suggestions for further research on the vari-
ous facets of self-assessment in English language learning and teaching, highlighting the pedagogical implications of using
self-assessment as an effective learning tool. Overall, this article highlights the potential benefits of self-assessment in the
study of English language for professional purposes and provides insight into how self-assessment can be incorporated into
language learning and teaching practices. The article emphasizes the importance of further research in this field to improve
the effectiveness of English language instruction for professional purposes.
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CAMOOIIIHIOBAHHS SIK JOIIOMI)KHUM IHCTPYMEHT BUBUEHHS
AHIJIIMCBKOI MOBH

Y cmammi poskpumo ocobausocmi opeanizayii camoKOHmMpono y HAGUAHHI IHO3EMHOI MOBU 34 NpOecitinum
CHPAMYBAHHAM Y 3AKAA0AX 8uwoi oceimu. Y cmammi posensioaemvcsa Kiacugikayis iHCmpymMeHnmie camoKOHmMpOIio,
AKa OaA3yeEMvbCa HA MOMY, XMO pO3POONAE 3micm ma Kpumepii OYiHI08aHHA 3a80aHb (8uKiaday abo 3000ysau 8uuoi
oceimu), a makodic Ha gopmami iHCMpyMenmie (mecmu 3 IOKpUMUMU MA 3AKPUMUMU NUMAHHAMY, AHKEMYGAHHS,
onumyeanns). [locniodceno paniue onyonikogamni 00CNiONCEHHs CAMOKOHMPONIO Y KOHMEKCMI HAGUAHHA MA 6UEYEHHS
AH2NICLKOT MOBU T UOLIEHO nepegazu ma HeOONIKU CAMOKOHMPOJIO OJis 3000Y8ayis U0l 0CeIimu, 6UKIA0AYIE MA GULUX
HABUANLHUX 3aKAA0I8. Y cmammi 3anponoHo6ano npukiaou 3a60ams 0k CAMOKOHMPOIIO, PO3POOIEHUX Olisl KypCanmis
ma cmyodenmis cneyianvnocmi «lIpasoy. Kpim mozo, cmamms micmums pekomeHOayii w000 MONCIUBUX HANPIMKIG
NOO0ANLUUX OOCTIONHCEHb PISHUX ACNEKMI8 CAMOKOHMPOIIO Y KOHMEKCI HA8UAHHS Ma 8U8UEHHS AH2NINICLKOI MO8U, 5KI
MOodICymy 6ymu nedaz2o2iuio 3HAYUMUMU 01 NPAKMUKY GUKIAOAHHA MA HAGYAHHA MOGU. [{OCIIONCEeHH CAMOKOHMPOTIO Y
KOHMeKCMi HA84anHsl IHO3eMHOT MOBU 8KA3YE HA Me, WO Yell NiOXi0 Modce Oymu Kopucnum o 3000y8auis euwoi oceimu
ma sukiaoauis. /s 3000y6auie uuoi 0ceimu CAMOKOHMPOILb MOJice OYmu KOPUCHUM IHCIPYMEHMOM OJisl NiO8ULY eHHS
pisns momusayii ma camooucyuniiny. Kpim moeo, 6in moogice 0onomoemu 3000y6a4am U0 0C8imu 30cepeoumucs
Ha Mux acnekmax HAeuamus, AKi nompedyromes 000amkogoi yeacu. /s 6ukiadayié iHCMpyMenmu camOKOHMPONIo
MOHCYMb OYMU KOPUCHUMU OJi NIOBULYEHHS eheKMUBHOCMI HABYAIbHO20 npoyecy. Bonu 0ossondiome eukiaoavam
nepenanpasiamu yeazy 3000y6auieé euwoi oceimu na mi acnekmu, AKi nompebdyioms 000amKkogoi yeazu, a Mmakodlc
3a0e3neuyionms MOXCIUSICTNG HAOAHHA 3000y8auam Suwyoi 0c8imu 360pOMHO20 36 A3KY w000 ixHix 0ocaenensb. OOHAK,
Y cmammi maKkodic 6Ka3ano Ha HeOONiKu camoxonmponio. Hanpuxnao, nasenicmv 3a60anb caMOKOHMPONIO He 3a84cou
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eapanmye, wjo 3000y8aui suujoi 0ceimu 8i0N08I0aAMuUMyms Ha HUX YecHo i mouno. Kpim moeo, nedocmamus momusayis
ma HABUYUKU CAMOKOHMPOIIO MONCYMb CAPULUHUMY NAOIHHS AKOCMI HABYAHHS.
Knrouoei cnosa: camokonmpoins, auenilicbKa Mo8a 3a npopecitiHum cnpsamMy8anHAM, AHKeMYBaHHs.

Introduction. Giving and receiving feedback
is an essential component of formative assessment.
However, most educators struggle to provide feedback
to students for a variety of reasons, including the
large number of students in class. Students, fortu-
nately, can be excellent sources of feedback through
self-assessment, in which they reflect on the quality
of their work, judge the extent to which their work
reflects explicitly stated goals or criteria, and revise
their work. Under the right circumstances, student
self-assessment can provide precise and useful data
to enhance the quality of education. Self-assessment
can also be effective in English language learning for
a variety of reasons, including motivating students
to learn and reflect on their own English learning,
promoting critical thinking and reflective practices
in learning English, developing a sense of autonomy
in their own English learning, and fostering commit-
ment in learning English, among many others. Thus,
the purpose of this article is to investigate the possi-
bilities of using self-assessment in English language
learning. The concept and underlying principles
of self-assessment will be introduced in this paper.
Following that, a review of previous studies on self-
assessment in the context of teaching and learning
English language for professional purposes will be
provided. The benefits and drawbacks of using self-
assessment in the classroom will be discussed. The
article concludes with pedagogical implications and
future research recommendations on various aspects
of self-assessment in English language learning and
teaching.

Literature review. The usefulness of employing
self-assessment in language acquisition is still being
researched by academics and researchers in the field
of education since it is a relatively new concept. On
the other hand, there are several research studies
that demonstrate the effective use of self-assessment
in language learning. C. Cuesta-Melo, M. Lucero-
Zambrano, and L. Herrera-Mosquera in their research
gather information from students’ reflective journals,
focus group discussion commentaries, and an inter-
view in order to analyze their reflections on their
English learning process. The findings reveal that
students favored self-assessment. Self-assessment,
according to their comments, assesses more pro-
found aspects of the self, such as autonomy, self-
recognition, critical thinking, persistence, and self-
efficacy. They also emphasize on the importance of
their first language, reflective journals, and focus
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group discussions as tools for in-depth self-evalua-
tion and collective reflection. Furthermore, the study
revealed drawbacks such as difficulties in self-rec-
ognizing one’s own learning performance and a lack
of objectivity and honesty with oneself when reflect-
ing. The researchers conclude that self-assessment
activities must be performed on a continuous basis,
with constant guidance for learners and the materials
used. Simultaneously, learners must understand self-
assessment in order to carry out this procedure, other-
wise, they will dismiss it as meaningless or perform
it incorrectly (Cuesta-Melo, Lucero-Zambrano, and
Herrera-Mosquera, 2021: 100).

C. Larenas examines 205 assessment tools devel-
oped by the English language educators. They con-
clude that traditional assessment was preferred over
authentic assessment, and four distinct clusters show
that language assessment principles manifest to vary-
ing degrees in each type of instrument. Interestingly,
despite the fact that language learning is primar-
ily about how people attempt to communicate with
others, educators continue to emphasize the assess-
ment of grammar and vocabulary knowledge rather
than assisting students in developing the skill of for-
eign language communication through key authentic
assessment, self-assessment, and peer-assessment
techniques and procedures (Larenas, 2021).

M. Hosseini, V. Nimehchisalem provide a com-
prehensive overview of relevant studies on the use
of self-assessment for teaching and learning Eng-
lish using PRISMA (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses) analyses.
They discovered 106 self-assessment-related studies
published between 2010 and 2020. It was concluded
that virtually all of the research on self-assessment
revealed good benefits on students’ learning pro-
cesses, with only minor difficulties (Hosseini, Nime-
hchisalem, 2021: 866)

According to M. Jamrus and A. Razali, self-
assessment is a novel idea with intriguing implica-
tions for education in general and English language
acquisition in particular. Self-assessment may be
utilized to address fundamental issues that instruc-
tors experience in the classroom, such as a shortage
of time for assessment owing to classroom settings
and a curriculum that must be completed. With cor-
rect execution, self-assessment can assist an educator
manage his/her assessment effectively, allowing a big
classroom to be tested without leaving any students
behind. Self-assessment must be done correctly in
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accordance with the main concepts and aspects, or
it can be damaging to students’ learning as they can
cheat their way through their own evaluation. Fur-
thermore, English language for professional purposes
students’ lack of metalanguage and metalinguistic
expertise might result in erroneous evaluation of their
own work. In this regard, there are numerous strate-
gies for successfully implementing self-assessment
in English language for professional purposes class-
room settings, such as employing progress cards,
report keeping devices, questionnaires, rating scales,
and checklists. However, sufficient educator training
is also required to guarantee that self-assessment uti-
lizing these tools is carried out successfully (Jamrus
and Razali, 2019: 70).

D. Gardner states that where a significant num-
ber of learners are likely to desire to utilize a spe-
cific assessment and where it may be used by new
learners each year, the work spent by an educator in
developing an educator-prepared assessment may
be worthwhile. Learner-produced assessments are a
reasonable alternative if learners are very motivated
or may consider producing assessments as a learning
experience, especially if they can be utilized by other
learners. However, in the majority of circumstances,
general evaluations are likely to be the most success-
ful in terms of balancing the benefits of self-assess-
ment against the drawbacks (Gardner, 2000: 58).

The purpose of the article. The goal of this article
is to analyze the advantages and disadvantages of self-
assessment, to reflect on the role of educators in the
process, and to consider the students’ involvement.
The following tasks were set to meet the purpose of
the article:

— to ascertain the roles and stages of the self-
assessment mechanism’s development in foreign
language acquisition;

— to examine self-assessment techniques;

— to explain the roles and features of the language
questionnaire as a tool for self-assessment and
reflective language learning.

Presentation of the main material. The concept
of self-assessment is widely used in education. In
higher education institutions self-assessment should
be included into the teaching process and be reflected
in the curricula of disciplines, including foreign
languages, according to the Council of Europe’s
guidelines. Self-assessment is a skill that may be
taught through a variety of ways and strategies, each
of which needs some planning on the side of the edu-
cators and the students. Unfortunately, most students
have a tendency to disregard self-assessment, with
excuses such a lack of time and specific language
skills required for its application. To become an
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independent learner, one must be able to evaluate
their knowledge, learning, and performance.

In line with D. Gardner’s assessment, we believe
that there are three main groups of advantages to
using self-assessment in the process of learning a
foreign language for specific purposes: advantages for
students, teachers, and higher education institutions
themselves.

Individualizing learning is a key component of
autonomous learning, and self-assessment enables
students to keep track of their tailored development.
Self-assessments assist students in tracking their
degree of achievement in certain learning activities.
A number of self-assessments can help track
development toward certain learning objectives.

Self-assessment may also serve as a motivating
factor. Confidence is bred by success. Even while
self-assessment may not always show success,
when it does, students’ motivation will be raised.
Educators must be aware of how well their students
are progressing. They must assist students in their
academic endeavors.

Self-assessments give students personalized
feedback on the efficiency of their study techniques,
learning tactics, and course materials. This feedback
can be used by learners to assess their approach
to language acquisition. This is a component of
students’ learning-related reflections. Students must
unavoidably evaluate their objectives, plans, and
successes while choosing, utilizing, and evaluating
the outcomes of self-assessments. In the ongoing
process of reflection that all independent learners are
involved in, self-assessments serve as milestones.

Educators can improve their assistance of students
by using assessment feedback. Learners can request
assistance from educators or language counselors
by using self-assessment to pinpoint particular areas
where they require further guidance. When instructors
and counselors are aware of the necessary supports,
they may concentrate on the areas that demand their
attention at the time when it is most required.

Self-assessments can contribute to formal
assessment needs when properly managed. For
students who desire or require certification to
demonstrate their learning gain, this is advantageous.

Institutions that want to demonstrate the learning
their students have accomplished might benefit from
accreditation as well. The proof of the efficient use of
resources that self-assessments provide to institutions is
another advantage. This might help explain the use of
money, resources, and educators’ time while also giving
reassurance that resources are being used effectively.

Concerns have been raised about a variety
of difficulties experienced by students with self-
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assessment. The issue of reliability is the most evident
and maybe the one that will discourage educators
and students the most. The other concerns center
on how introducing self-assessment has altered the
responsibilities of educators and students.

The extent to which a certain level of unreliability
may be accepted depends on the intended applications
of the assessment. Absolute dependability might
not be as important when utilized for individual
progress tracking. Many of the advantages men-
tioned above are still available with assessments
that are not completely trustworthy. Reliability is
crucial whenever assessments are to be utilized for
accreditation. It is crucial to guarantee fairness and
accurate assessment of standards. One technique to
ensure the accuracy of each student’s self-assessment
is to have an educator randomly verify a sample of
the findings. This would support accreditation by
motivating students to be truthful and practical in
their self-assessment.

Self-assessment suggests that the roles of
students and educators may be switched. Depending
on how independent the students are already, there
will be a modification to a certain extent. Less
independent students (and educators unfamiliar with
working with autonomous students) will require
comparatively more support. Many of the problems
in this area are connected to perhaps unfavorable
impressions. First, there is the idea of value. Only
when assessments are acknowledged as valid can
they be of any value. Many students expect teachers
to create and administer tests, as well as teachers,
administrators, and potentially even the general pub-
lic. They could find self-administered assessment
intolerable because they think it will be simple to
cheat on them, therefore they might disregard their
value. If self-assessment is not to have their face
validity called into question, awareness of their
value must be increased. The possibility that self-
evaluation will disturb the apparent power dynamic
is the second issue. Assessment can be perceived as
the responsibility of the instructor by both teachers
and students. If students think that self-assessment
is a ploy to shift some of the educators’ burden onto
them, they may oppose the additional effort and lose
respect for them. Self-assessment may cause educa-
tors to fear for their careers or at the very least feel
less powerful. Finally, it’s possible for students to
feel unprepared or reluctant to create, administer,
and evaluate their own tests. However, self-admin-
istration and self-creation of tests differ signifi-
cantly from one another. The former serves as the
basis for self-assessment, whilst the latter is a more
significant objective. Educators can aid students in
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developing the necessary abilities. As students pon-
der, interpreting exam findings will become second
nature. The issue of self-consciousness is the last
one. Similar to how some students experience self-
consciousness while speaking a foreign language,
others may have negative reactions to the thought of
doing their own assessments. It’s probable that this
will transfer into immature behavior in younger stu-
dents. It could encourage process resentment among
older students (Gardner, 2000: 52-55).

In our study, we propose a classification of self-
assessment methods according to the following crite-
ria: who designed the content and assessment criteria
(educator-prepared, student-prepared), and format of
the tools (questionnaires with open-ended and close-
ended questions, testing, surveys).

An educator-prepared assessment is one in which
the educator develops the method of assessment, pre-
pares the material, creates the answer key, and pro-
vides a set of usage instructions. The test is used by
students. The educator should be in charge of those
activities that students cannot evaluate independently.
Sentence completion, topic-specific monologues,
visual descriptions, dialogue composition, and other
activities targeted at gauging the level of acquisition
of productive abilities are mostly included in these
exercises. If keys are available, such exercises like
«multiple choicey, «fill in the gaps», «brief answers
to questionsy, «true or false» can be done by students
without further educators’ check.

The opposite of this is a student-prepared assess-
ment, in which the students completes all of the work.
In our opinion, the proper balance between the educa-
tor-prepared assessment and student-prepared assess-
ment is crucial in this situation. Self-assessment test
items created by students have proven to be very suc-
cessful in practice. Students get familiar with testing
ideas, techniques, test assignment formats, and evalu-
ation techniques during the test development process.
They also learn to anticipate and foresee their own
mistakes. We provide an example of an educator-pre-
pared assessment of a newspaper article reading com-
prehension that we offer to cadets and law students
after they complete their English study of the «crime
and criminalsy unit:

Did you read the article in its entirety?

How well do you understand the main idea of the
article?

How many new words or expressions did you
encounter while reading the article?

Did you have difficulty understanding any
particular parts of the article? If so, which parts?

Can you summarize the main points of the article
in a few sentences?
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The novelty of this self-assessment lies in its
focus on reading comprehension, specifically related
to a newspaper article about crime and criminals.
This assessment allows for targeted evaluation of
the effectiveness of English language instruction in
developing reading comprehension skills related to
law enforcement and criminal justice. Additionally, by
including questions that focus on the cadets’ and law stu-
dents’ level of understanding, vocabulary acquisition,
and ability to summarize the main points of the
article, this self-assessment provides a comprehensive
evaluation of their reading comprehension abilities.

Students’ individual language-learning issues,
as well as their strengths and weaknesses, are to be
identified through questionnaires as a self-assessment
technique. We provide an example of a self-assess-
ment questionnaire that we offer to cadets and law
students after they complete their English study of the
«crime and criminals» unit (Table 1).

Table 1
Questionnaire for assessing students’ progress
after completing a unit
Skills
I’ve learnt at least 20 new words related to
the unit «crime and criminals» and I have
no trouble defining them
When communicating orally or in writing,
I can employ new grammar appropriately
I can modify words from the active
vocabulary list by adding or removing
certain affixes to form adjectives from
nouns, adverbs from adjectives, verbs
from adverbs, nouns from verbs or the
other way around
I can comprehend the new reading
materials
I can prepare a presentation of at least
10 slides pages on criminal law
I’ve read at least 3 scientific articles
related to the unit «crime and criminalsy
in English
I can voice my opinion on the most crucial
criminal justice topics
I can engage in dialogue with the others on
basic criminal law issues
I feel confident in my ability to understand
and use the English vocabulary related to
crime and criminals
I feel that I have developed my English
language skills as a result of studying this
unit

True | False

The novelty of this questionnaire lies in its focus
on the specific topic of crime and criminals, which
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allows for targeted evaluation of the effectiveness of
English language instruction in this area. Addition-
ally, by including questions that focus on both the
cadets’ confidence in their language skills and their
perception of the relevance and interest of the unit
content, the questionnaire provides a more compre-
hensive assessment of the unit’s impact on their lan-
guage learning experience.

Unit test is employed as a self-assessment
technique at the end of a particular module or section.
This is a series of assignments created in accordance
with guidelines and intended to assess students’
development of linguistic and communicative
skills. Keys and occasionally notes suggesting
which part to reread if an erroneous response are
provided with practice test items. They enable stu-
dents to anticipate the outcomes of upcoming test
controls, pinpoint knowledge gaps, and assess the
viability and effectiveness of adopting particular test
procedures.

Conclusions. The information presented above
allows us to draw a number of conclusions. Firstly,
students benefit the most and in the most diversified
ways by using self-assessment techniques. The
advantages to educators and institutions are less
diversified, and the amount to which they may be
realized is heavily dependent on their ability to access
the findings of the self-assessments.

We concur with many academics who assert that
the major advantage of self-assessment is that it
encourages reflective thinking in language learners.
The ability to exercise self-assessment is essential
to the process of learning a foreign language. It
may be done during the planning of students’
autonomous extracurricular activities as well as
in the foreign language classroom, and it can be
complemented by educators control. The majority
of approaches for maintaining self-assessment are
similar to those employed by educators to maintain
students’ knowledge and abilities, including testing,
questionnaires, surveys, and descriptive, rating, and
monitoring procedures.

Students use the information and abilities they
have learned to exercise self-assessment; they then
assess how well their own educational activities have
worked. They have a chance to consider their own
accomplishments, issues, and strategies to do better.
In light of the growing interest in educator assess-
ment throughout the world, the study and analyses
of self-assessment tools for educators of English can
develop into a valuable subject for our future scien-
tific research.
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