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YV 30ipnuxy akyenmosaro yseacy Ha MemoOUYHUX ACNEKMAX, CNPAMOBAHUX HA
PO36UMOK MOBHOI KYIbMYpU K CIMPame2iuHo20 3acoy 3abe3neueHts JiHe8iCmuyHol
besnexu Oepoicasu; GoOpMy8aHHi [HUOMOBHOI KOMNEMEeHMHOCMI NpasooXopoHYis
Ykpainu, epaxosyrouu cyuacui 8uKiuku ma nompeou; MidCKyIbmypHill iHUOMOBHIL
KOMNEMEeHMHOCMI 3a2aloM, WO CMAe KI0Y08010 Y HABYANbHOMY npoyeci. Yeazca
npuodileHa opeawnizayii  camocmiiHoi pobomu  3000ysavié  euwOi  oceimu,
BUKOPUCMAHHIO THHOBAYIUHUX (HopmM ma Memoodié HABYAHHA MO8. []0CnioxiceHo
BUKOPUCMAHHA  OMIAUH-HABYAHHA AK Al1bMEPHAMUSHOI dopmu  mpaouyiino2o
HaguauHsl, 1o2o nepegacu ma eukauku. OKpemi 00Cai0NHCEeHHs NPUCBAUEHT UKTUKAM
ma MOACTUBOCMAM, AKI GUHUKAIOMD ) 38'A3KY 13 CYUACHUMU YMOBAMU HABUAHHSA MO8,
30KpemMa y MyJIbmuKyIbmMypHOMY acCneKkmi, NIOKPecaondU BaANCIUBICIb PO3YMIHHSI
PIZHOMAHIMHOCMI KYIbMyp y NPOYeci BUSYEHHs Ma BUKOPUCMAHHS MOSE.
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Amxena IIOCOXOBA
KaHaAuIaT (QUIOIOTTYHUX HAYK, JOLCHT

(JIpBiBCBHKU AepKaBHUI YHIBEPCUTET BHYTPIIIHIX CIIPaB)

USING CLIL METHODS AND LANGUAGE IMMERSION IN THE
PROCESS OF LEARNING A FOREIGN LANGUAGE: ESSENCE AND
DIFFERENCES

Abstract. The article's goal is to analyze the methodical approaches currently used
in learning a foreign language (English) such as CLIL (Content and Language Integrated
Learning) and language immersion, and to consider their essence and differences.
According to the National Doctrine of Education Development, the main directions of
updating the content of higher education are: personal orientation of the education system,
the priority of universal and national values, ensuring the quality of education based on
the latest achievements of science, culture and social practice. CLIL is an abbreviation
for Content and Language Integrated Learning, which means integrated learning of
content and language. This is an approach to learning, when the subject is studied with
the help of another language (foreign or second), that is, both the subject and the language
are taught simultaneously. CLIL is based on methodological principles established by
language immersion research. This approach is recognized as very important by the
European Commission, as it can provide effective opportunities for learners to use their
new language skills now, rather than learning them now for later use. It opens the door to
languages to a wider range of learners, building confidence in young learners and those
who have not responded well to formal language training in mainstream education. It
provides language exposure without the need for additional time in the curriculum, which
can be particularly interesting in professional settings. Language immersion is a language
learning method where students are immersed in an environment where only the target
language is used, i.e. the language they want to learn. This method assumes that students

learn the language by actively using it to communicate about different topics and not just
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to learn grammar and vocabulary. Along with similar features of these methods, their
main differences are considered and analyzed.

Keywords: CLIL, language immersion, meta-language, integrated learning,
language professional competences.

AHoTanisi. MeTor0 CTaTTi € TpoaHami3yBaTH METOAWYHI MAXOAH, IO
BUKOPHCTOBYIOTHCSI Ha CHOTOJHI y BHUBYCHHI 1HO3eMHOI MOBHU (aHIJIHMCBHKOI), Taki SK
CLIL (Content and Language Integrated Learning) Ta MoBHa iMepcis, a TaKOX
PO3MIIIHYTH 1X CYTHICTH Ta BiAMIHHOCTI. BimmoBimgHo mo HamioHanbHOT AOKTpUHU
PO3BUTKY OCBITM OCHOBHMMH HampsiMaMd OHOBJICHHS 3MICTY BHIIOi OCBITH €:
0COOMCTICHA OpIEHTAL[ISI CUCTEMH OCBITH, IPIOPUTET 3arajbHOJIIOICHKUX 1 HAIIOHAIBHUX
I[IHHOCTEH, 3a0€31eYeHHS IKOCT1 OCBITH Ha OCHOB1 HOBITHIX JJOCSATHEHb HAYKH, KYJIbTypHU
1 comianpHa mnpaktuka. CLIL 0Ga3yeTbcss Ha METOHOJIOTIYHUX MPHUHIUIAX, SIKI
BCTAHOBJICH1 TOCIIHPKEHHAMM 3 MOBHOI iMepcii. Llei miaxig BUSBHAHUHN JTyKe BaKJIUBUM
€BPOIEHCHKOI0 KOMICIEIO, OCKUJIBKH BIH MOXKE 3a0€3MeUnTH €(heKTUBHI MOXKIUBOCTI JIJIst
YYHIB BUKOPUCTOBYBATH CBOi HOBI MOBHI HaBMYKH 3apa3, a HE BUMTHCS iX 3apa3 s
MOJAJIBIIOT0 BUKOPUCTAaHHS. BIH BIOKpUBA€ ABEpi A0 MOB JJIS MIMPLIOTO KOJa YYHIB,
PO3BHUBAIOYM CAMOBIIEBHEHICTh Y MOJIOJMX Y4YHIB Ta THUX, XTO HE J0Ope pearyBaB Ha
(dhopmanbHe MOBHE HaBUaHHS B 3arajbHii OcBiTI. BiH 3a0e3mneuye ekcro3uliiro MOBH 0€3
MoTpeOu B JI0AATKOBOMY 4Yacl B HABYAJIIBHOMY IUJIaHi, 1110 MOKe OyTH OCOOJIMBO I[IKaBUM
y npodeciitHiX HajmamTyBaHHsIX. MOBHA iMepCis - 1€ METOJI HaBYaHHS MOBH, KOJIU Y4HI
3aHYPIOIOTHCS B CEPEOBHIIIE, ¢ BHKOPUCTOBYETHCS TUTBKH METa-MOBa, TOOTO MOBa, SIKY
BOHU XO0uyTh BUBUYMTH. Lleit MmeTo mependavae, M0 y4Hi HABYAKOTHCS MOBI IUIAXOM il
AKTUBHOT'O BUKOPUCTAHHS JJI CHIJIKYBaHHS PO Pi13HI TEMU, a HE TUIBKU JJIsI BUBUCHHS
rpaMaThKU Ta JeKcuku. [lopsa 3 MomiOHMMHU prucaMu ITUX METOAMK PO3TJISAAIOTHCS 1
aHaII3YIOThCS IX OCHOBH1 BIIMIHHOCTI.

Knwuoei cnosa: CLIL, mosna imepcis, mema-mosa, inmeeposarne HaguaHHs, MOBHI

G axosi KomnemenmHoCmi.

Formulation of the problem. The demands of the times and the initiated radical

reform of the education system in Ukraine are guiding current and future teachers and
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lecturers to abandon the authoritarian style of teaching in favor of a humanistic approach,
to use methods that contribute to the development of the creative foundations of the
personality, taking into account the individual characteristics of the participants in the
educational process and communication. According to the National Doctrine of
Education Development, the main directions of updating the content of higher education
are: personal orientation of the education system, the priority of universal and national
values, ensuring the quality of education based on the latest achievements of science,
culture and social practice [6].

The article's goal is to analyze the methodical approaches currently used in learning
a foreign language (English) such as CLIL (Content and Language Integrated Learning)
and language immersion, and to consider their essence and differences.

Presenting the major points. CLIL is an abbreviation for Content and Language
Integrated Learning, which means integrated learning of content and language. This is an
approach to learning, when the subject is studied with the help of another language
(foreign or second), that is, both the subject and the language are taught simultaneously
[2]. CLIL has various goals, but the most relevant ones include the following (Coyle Do.,
2010) [3]:

eImprove the education system.

eCreate the necessary conditions that allow students to achieve an appropriate level
of academic success in CLIL subjects.

eImprove students' mastery of both their native and target languages, paying equal
attention to each.

e To develop intercultural understanding.

e To develop social and thinking skills.

CLIL claims that this educational approach [7]:

eIlmproves L1 and L2 development.

eEnriches cognitive development.

eIncreases motivation to study.

eContributes to personality development.

Advantages of CLIL:
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oCLIL contributes to the development of students' language competences, as they
use the language for real communication about professional topics, and not just for
learning grammar and vocabulary.

o CLIL contributes to the development of students’ professional competences, as they
acquire knowledge from different disciplines that can be useful for their future career or
personal development.

o CLIL contributes to the development of students' intercultural competence, as they
become familiar with the cultural characteristics of the countries where the language is
spoken, and also develop their tolerance and awareness.

oCLIL contributes to the development of students' cognitive skills as they are
exposed to different ways of thinking, memory, attention, imagination, etc., which are
activated during integrated learning.

oCLIL helps improve students' motivation to learn, as they see practical application
of language and subject matter, and experience a richer and more interesting learning
environment.

Disadvantages of CLIL:

oCLIL requires highly qualified teachers who must have sufficient knowledge of the
language and subject, as well as effective teaching methods and strategies.

oCLIL requires a lot of resources to plan and deliver lessons, such as teaching
materials, software, equipment, etc., which are not always available in educational
Institutions.

oCLIL requires a lot of collaboration between language and subject teachers, who
need to agree on their teaching aims, content, methods and assessment.

oCLIL can lead to a simplification or delay in the acquisition of subject content or
language if they are not adapted to the level of the learners, or if they are not balanced
among themselves.

oCLIL can lead to dissatisfaction or frustration with students or parents if they do
not understand the aims and benefits of the approach, or if they feel that it is detracting

from their learning.
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CLIL is based on methodological principles established by language immersion
research. This approach is recognized as very important by the European Commission, as
it can provide effective opportunities for learners to use their new language skills now,
rather than learning them now for later use. It opens the door to languages to a wider
range of learners, building confidence in young learners and those who have not
responded well to formal language training in mainstream education. It provides language
exposure without the need for additional time in the curriculum, which can be particularly
interesting in professional settings [8].

Language immersion is a language learning method where students are immersed in
an environment where only the target language is used, i.e. the language they want to
learn. This method assumes that students learn the language by actively using it to
communicate about different topics, and not just to learn grammar and vocabulary.
Language immersion can be full or partial, depending on how much time students spend
in the meta-language [5].

Language immersion has many benefits for language learning, such as:

eImproving comprehension and pronunciation of the meta-language as students
constantly listen to and speak it.

eDevelopment of communication skills and strategies as students learn to adapt to
different situations and interlocutors.

eEnrichment of vocabulary and grammatical structures as students learn new
language in context.

eIncreased motivation and interest in language learning as students see the practical
application and results of their learning.

eDevelopment of intercultural competence and awareness, as students become
familiar with the culture of the host country

el anguage immersion is used in various educational programs and institutions
around the world. For example, in Canada there are French-language immersion
programs for English-speaking students [4], in Ukraine - English-language immersion

programs for Ukrainian-speaking students.
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Language immersion also has some disadvantages that should be taken into account

when using this method, such as:

e The possibility of overloading or stressing students if they are not able to cope with
a large amount of new and complex information in the meta-language.

e The possibility of devaluing or forgetting the native language of students if they do
not practice it often enough or if they do not receive adequate support from teachers and
parents.

e The possibility of bad or incorrect habits in the use of meta-language by students,
if they do not receive sufficient control and correction by teachers or if they do not follow
the rules and norms of meta-language.

eThe possibility of discrimination or segregation of students if they are unable or
unwilling to participate in a language immersion program or if they feel isolated from
other students or groups.

Conclusions. So, the main differences between language immersion and CLIL are
[1]:

el_earning context: Language immersion is usually used in special programs or
institutions, where students learn fully or partially in the meta-language. CLIL is usually
used in regular schools, where students learn individual subjects in the meta-language.

eExposure time: Language immersion involves a lot of exposure time to the meta-
language, which can be 50% or more of the learning time. CLIL involves less exposure
time to the meta-language, which can be 10% or less of the teaching time.

e|_earning goal: Language immersion aims to achieve a level of mastery of the target
language, similar to the level of native speakers of this language. CLIL aims to achieve a
functional level of mastery of the meta-language sufficient to communicate on
professional topics.

eFocus of learning: Language immersion focuses on language as a means of
communication, not as a subject of learning. CLIL focuses on language and subject matter
as integrated components of learning.
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